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“Together, we strive for excellence, driven by our pride in
our achievements and our ambition to succeed. We are
resilient in the face of challenges, supporting one another and
never giving up. We are united in our pursuit of a brighter
future, where every member of our school community can
become champions for life.
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Be Proud, Ambitious, Resilient, Together
Langdale Primary School

Teaching and Learning Policy
Shared with staff: September 2025
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Langdale Primary school is dedicated to providing the pupils with the best learning experiences which build on our values and beliefs, which are as follows:
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Mission Statement
	Vision
	Be Proud, Ambitious, Resilient, Together

	Values
	Healthy and Happy
	Safe and Secure
	Independent and Resilient
	Inspired to achieve

	Value Descriptors
	Our children are happy to come to school and learn. They enjoy learning in a school that cares about them and listens to them. Our children are happy and healthy with the help of a balanced diet, a full PE curriculum and extra-curricular sports offer and a strong focus on active learning. We not only place importance on a healthy body but a healthy mind.
	Our safeguarding procedures are rigorous and we prioritise the safety of our children and staff.

 Our children are taught to stay safe online and to keep themselves safe within the community. They learn mutual respect and how to help one another to stay safe. We are committed to teaching our children how to be a responsible citizen and to have good values and morals.


	We build resilience through challenge and problem solving within our curriculum to ensure that our children are successful in all that they do. Our children support one another to be resilient through team work and collaboration. We have high expectations of our children to be independent by adopting a “Growth Mindset”. Our children learn that success is not a destination but a journey we take. 
	We offer a curriculum that inspires all children to achieve the best that they can be. Our children are taught the knowledge and skills that they need in all subjects to be well rounded individuals. We celebrate the small and the big milestones together.

	Underpinned by 
	To be a responsible citizen who is culturally aware

	Value Descriptor
	We want our children to understand their responsibilities as a Langdale citizen and how this supports being a local, national and global citizen. We want our children to understand about the cultural diversity within our school, local, global and national areas.

	Impact of values
	Happy and healthy children who understand the importance of self-preservation.
	Responsible citizens within their local community.
	Children who rise to a challenge and don’t give up.
	Children who strive to make something of themselves and give back to their community.

	Our promise/mission statement
	As the Governing Board and staff of Langdale Primary School, we promise that all of our children will be taught the skills and knowledge to be responsible citizens, make good choices, become what they aspire to be and to positively give back to their community.


At Langdale Primary School, our curriculum is thoughtfully designed to reflect our mission statement and meet the needs of today’s learners. It is ambitious in scope, equipping children with the essential knowledge, skills, and learning behaviours to thrive as lifelong learners.
Curriculum Intent, Implementation and Impact

Intent

Our curriculum is rooted in a strong set of core values that shape both our ethos and educational approach. We are committed to nurturing the whole child—emotionally, physically, academically, socially, morally, spiritually, and culturally. These values create a supportive environment where every child is encouraged to flourish. We believe in equal access to a high-quality curriculum for all pupils, including those with SEND and from disadvantaged backgrounds.
Implementation

To bring our intent to life, we focus on delivering consistently high standards of teaching and learning. Our approach is informed by evidence-based practices, including insights from the EEF Teaching and Learning Toolkit and Rosenshine’s Principles of Instruction. From these, we have developed a pedagogical model that is evidence informed and guide our daily practice to ensure effective implementation across the school.
Pedagogy 

Our model follows the structure of the Early Career Framework and determines the key components of successful learning, supported by research informed practice. The model contains “know that” and “know how” statements and outlines 6 key components of learning.
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Below is an example of one key component and the “know that”, “know how” statements.
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KNOW THAT..

Learning is an alteration of long-term memory.

These alterations form our ongoing accumulation
of knowledge.

Retrieval pract an important part of strengthening memory recall. It's most effective when
done under low stakes. It strengthens schema and therefore retention over time.

Effective curriculums allow pupils to encounter knowledge at wider intervals over time.

ion - an awareness of what we don't know.

KNOW HOW TO..

Use retrieval practice techniques to enable pupils to retrieve previous learning (e.g. through prompts,
visuals, questioning) this activates what pupils already know.

Make explicit connections between prior and new learning.

Explore gaps and errors, and identify any possible misconceptions through questioning.




The six components of effective pedagogy are implemented in all lessons in both core and foundation subjects. 
Connect

All lessons require the retrieval of past knowledge in order for the child to connect with the new Knowledge. Each lesson begins with a short review of prior learning, to strengthen connections between existing knowledge and new content. This includes recent and long-term learning from both the current and other subjects. The review helps pupils recall information effortlessly, reducing cognitive overload and supporting fluency. It also allows for correction of misconceptions, skill practice, and assessment of prior knowledge to inform teaching. Typically lasting 5–8 minutes, this segment is essential for effective learning. This continuous cycle of retrieval supports children to remember more. 

Part of a connect component is to reinforce retention. Spaced retrieval is planned into the academic calendar to provide subject leaders and teachers with an overview of the curriculum content that is most remembered. 
The Ebbinghaus Forgetting Curve illustrates how retrieval over a period of time is impacted. 
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Embedding learning into long-term memory/Continuous Provision

Ofsted state and this is confirmed by research ~Learning is defined as an alteration in long-term memory. I nothing has
altered in long-term memory nothing has been leamed.™

‘This is one of our guiding principles and therefore informs much of our teaching and learning practice.

‘Throughout every area of our curriculum, we aim to consolidate and embed leaming at every possible opportunity. We do
this through a number of systems and procedures as outined below.
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Explain

A strong "explain" phase in a lesson introduces new knowledge clearly and purposefully, building on what pupils already know. It involves concise, well-structured exposition that reduces cognitive overload and focuses attention on key learning points. Vocabulary is explicitly taught, and new concepts are connected to prior understanding. Effective questioning—such as cold calling, probing, clarifying, and retrieval practice—is used to check comprehension, uncover misconceptions, and deepen thinking. The explanation should be sharp and succinct, stripping away unnecessary detail to ensure pupils grasp the essential ideas and can apply them confidently.

Example

A good example part of a lesson involves breaking down complex ideas into clear, manageable steps using worked examples that are directly linked to the learning objective. Effective modelling makes abstract concepts concrete and accessible, often accompanied by narrated thought processes to show expert thinking. Teachers gradually shift responsibility from themselves to the pupils, using scaffolding early on and reducing it as understanding grows. Visual aids and verbal explanations are combined (dual coding), and non-examples are used to clarify concept boundaries. Teachers also highlight common pitfalls and guide pupils to focus on key aspects, sometimes using deliberate mistakes to challenge misconceptions once pupils are ready.

Attempt

A good attempt in a lesson is characterised by well-designed tasks that allow pupils to practise new learning with appropriate support. Teachers use models and scaffolds to guide pupils, gradually reducing these as confidence grows. During practice, teachers actively prompt, question, and remind pupils, while being alert to those who may need extra help. The tasks should be challenging enough to promote deeper thinking, and feedback plays a crucial role in refining understanding and preventing misconceptions. Alternating between modelling and guided practice helps reinforce learning and build fluency.
Apply

A strong "apply" phase in a lesson transitions pupils from guided to independent practice, allowing them to take ownership of their learning. It focuses on helping students encode key knowledge, think deeply, and practise independently while managing cognitive load. Teachers support this by planning purposeful activities, reducing distractions, closely monitoring pupil work, giving timely verbal feedback, and swiftly addressing misconceptions. This phase is essential for consolidating learning and ensuring pupils can confidently apply new skills.
Connect
A strong "connect" at the end of a lesson helps pupils link new learning to existing knowledge (schema) through retrieval practice. The teacher guides reflection on what has been learned and connects it to future content, supporting long-term memory development. Effective strategies include using low-stakes retrieval, visuals, questioning, and feedback to consolidate understanding, identify misconceptions, and prepare pupils for what comes next. This phase also encourages metacognition, helping pupils become aware of what they know and where gaps remain.

Summary and impact
Our teaching and learning approach is guided by six core components, which teachers adapt based on their deep understanding of their pupils. While these components underpin effective learning, their use may vary in sequence or presence depending on lesson context—provided there is a clear rationale. To ensure consistency, staff use these components as foundational tools tailored to pupil needs.

This policy aligns with the 2011 Teaching Standards, particularly in promoting:

· Integrity, strong subject knowledge, and reflective practice;

· A critical understanding of curriculum development and the value of scholarship;

· Ongoing professional development and responsiveness to feedback.
Assessment
We have three assessment points throughout the academic year. These assessments are carried out in two key ways:

Assessment of Learning – This is a summative judgement of a pupil’s attainment, often measured using a standardised score. It reflects how well pupils have retained and understood curriculum content over a specific period.

Assessment for Learning – This is a formative approach that takes place during lessons. It provides immediate feedback to inform teaching and guide the next steps in learning









